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Executive summary  

The fifth workshop of the LINQED network Quality in education (24-27 May 

2013) was organized in Pretoria, South Africa. The main focuses of this 

workshop were on two quality assurance issues: thesis supervision and 

course design. 

Thesis supervision: in the previous workshop (Quito, 2012), attention was 

drawn to the diversity of the thesis process (management, supervision and 

evaluation) in different institutions. Fish ball and role play sessions were 

organized where participants had to position themselves in a continuum 

between teacher-centred and student-centred supervision. In this workshop, 

a thesis supervision framework (Lee, 2012) was introduced. The focus of a 

full day session was on one of the key dimensions of the thesis supervision 

process: critical thinking. The key question was: “What is critical thinking 

and (how) can it be introduced in the thesis supervision processes?” 

Course design was a second key topic of the workshop. The two half-day 

sessions introduced a method to examine alignment between well identified 

curriculum objectives, content, teaching and assessment methods. Ensuring 

coherence can improve curriculum quality which in turn optimizes the 

conditions for accelerating students’ achievement. Based on the session 

outcomes a course/module description guide is proposed. This guide indicates 

the recommended type of information to be included in a course/module 

description.  

In addition to these two topics, three institutions that tested a second 

version of the competence assessment programme survey (CAP-survey) 

provided feedback on the clarity and ease of use of the revised online 

questionnaire and the new survey procedure. 11 institutions expressed their 

willingness to conduct a large scale self-evaluation CAP-survey in the coming 

years. 
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LINQED: Networking in education 
The LINQED educational network workshop was held in the last week of May 2013 at the 

University of Pretoria, South Africa. The central themes of the 2013 workshop sessions 

were: critical thinking and course alignment.  

This report is based on participants’ notes, workshop hand-out & videos of the sessions as 

well as relevant literature. The report was written by Lai Jiang, reviewed by Govert van 

Heusden and the executive committee (2013), consisting of Françoise Malonga Kaj, Gandes 

Retno Rahayu, Manuel Eduardo Gutierrez Sierra and El-Marie Mostert. 

 

 
 

Picture 1. Representatives of Linqed member institutes in the fifth workshop at UP 

Pretoria, May - 2013 
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BACKGROUND 

The LINQED educational network is a project funded since 2008 within the 3rd Framework 

Agreement (FA3) between ITM Antwerp and the Belgian Directorate General for 

Development (DGD). The network has two parallel goals: “learning to network” and 

“networking to learn”. In each workshop, various methods are deliberately used to achieve 

the following two goals:  

 to promote experience and expertise sharing between partners on particular 

educational issues, 

 to introduce and demonstrate what and how interactive training methods can be 

used for various instructive purposes.  

Moreover, with the input from internal/external educational experts, relevant educational 

theoretical frameworks and good practices are also introduced to the network members in 

every workshop. 

 

NETWORK TO LEARN 

The development of the quality assurance topics  

The fifth workshop is a continuation of the work on quality in education. Figure 1 

illustrates how the series of workshops keep the focus on knowledge sharing, capacity 

building and the creation of communities of practice, related to specific quality assurance 

themes. Table 1 illustrates the teaching methods introduced in the workshop thematic 

sessions thus far. 

 

Figure 1. The evolution of the workshop themes and activities 

 

Table 1.  Various teaching/learning methods introduced in the workshops (2008-2013) 

Year Workshop Teaching & Learning Methods 

May 2013 UP Pretoria Peer review, Jigsaw group work, use of Infographics, critical 

thinking interactive exercises (peer discussion, questioning 

http://diplomatie.belgium.be/en/policy/development_cooperation/
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game, etc.) 

May 2012 PUCE Quito Role plays, Pecha-Kucha / Ignite presentations, Fishbowl 

session (for debate) 

May 1 UGM  

Yogyakarta 

Market place (posters sessions), use of Clicker voting system, 

the World health Championship game (for knowledge self-

assessment). 

Dec 09 INAS Rabat The Socratic conversation, “de Bono’s” 6 thinking hats method. 

Nov 08 ITM Antwerp Carousel, Educational Market, case presentations, small group 

work, feedback sessions, exploring sessions (scenario building). 

 

WORKSHOP SESSIONS1 

 Using thesis writing to developing critical thinking  
 

From the 2012 Quito workshop, thesis supervision became a second quality assurance topic. The 

survey on thesis supervision (2012) revealed that there is a diversity in thesis supervision 

practices in the member institutions. In the Quito workshop, a consensus emerged: this is a 

common interest of the network. In order to go one step beyond and to reflect on the rationales 

and principles behind the current thesis supervision practice, theoretical input is needed (as it 

was for the student assessment). Meanwhile, feasible and effective methods needed to be 

introduced to facilitate supervisors to stimulate/allow students to attain maximum learning 

benefits in thesis writing processes. Keeping this in mind, the 2013 workshop focused on one of 

the essential supervisory skills (Anne Lee, 2012): critical thinking. Critical thinking is defined in 

various ways in the literature. For instance:  

• “It is the art to be as reasonable as possible in your decision-making, beliefs, values, emotions 

and in your daily communication with others, including attempts to convince the other”. 

(Kristof Van Rossem, workshop hand-out)  

• “It is the consideration of alternative arguments in the light of their evidence.”(Kristof Van 

Rossem, workshop hand-out) 

• “It is the capacity to work with complex ideas whereby a person can make effective provision of 

evidence to justify a reasonable judgement. The evidence, and therefore the judgement, will pay 

appropriate attention to the context of the judgment.” (Moon, 2005, p. 38) 

• “It involves using criteria to judge the quality of something, from cooking to a conclusion of a 

research paper. In essence, critical thinking is a disciplined manner of thought that a person uses 

to assess the validity of something (statements, news stories, arguments, research, etc.). (The 

University of Tennessee at Chattanooga, 1998)  

 

There are various approaches supervisors can take to train students to be critical thinkers, such 

as study of logic, problem-solving, reading  & writing and group discussions, etc. Thesis 

                                                      
1 For the full workshop programme, please see Annex 2 
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writing entails supervisors to provide personalized one-to-one guidance and support over a 

relatively long period to develop students’ independent critical thinking. In other words, when 

thesis writing is seen as a learning process its primary goals would be the development of 

students’ ability of analysis, interpretation, evaluation, inference, explanation and 

metacognition (e.g., self-regulation). These cognitive skills were defined in the American 

Philosophical Association Delphi Research Report as the core critical thinking skills. For a 

detailed description of these skills and their sub-skills please see the executive summary of this 

report—section III: The Cognitive Skill Dimension of Critical Thinking, pp 4-11.  

 

In the literature there is  discussion on the key components of critical thinking. Different 

frameworks were used to illustrate the concept of critical thinking. For instance, using Donald’s 

framework (2002), training students’ critical thinking skills means that at the end students will 

be more capable to carry out the following cognitive processes: description, selection, 

representation, inference, synthesis and verification2. Despite the inclusive discussions on the 

definition and components of critical thinking, widespread agreement has been made on its 

importance, that is, critical thinking is one of the most essential transposable skills that our 

education must aim at.  

 

   The focus and methods  

Excellence in thought, however, must be systematically cultivated (Critical Thinking.org). The 

full day workshop session called: “develop students’ critical thinking through thesis 

supervision” was LINQED’s first attempt to introduce basic concepts/terms of critical thinking 

so that supervisors have the language to talk about it explicitly and be able to infuse critical 

thinking into their supervision (e.g., apply Socratic questioning to stimulate students to think 

more clearly, accurately and fairly).   

 

A series of activities were organized before and during the session, with a focus on constant 

reflection on one’s own and others’ logic. For those who are interested in the workshop, please 

find the video recordings of the first and second activities on www.linqed.net. For those who 

are interested in knowing what the session training goals and the detail of the critical thinking 

session are, please see Annex 3. The session ended with a more problem-directed discussion on 

the challenges supervisors encountered, giving an opportunity to participants to freely offer 

help or advice on specific supervision problems. However, due to the time limitation, the 

discussion did not offer a clear picture on what the available approaches and methods and 

practical instructions are to develop critical thinking. In this document, additional information 

is provided in Annexes 4, 5 and 6 for those who are devoted to infusing critical thinking into 

daily practice. Annex 4 gives four concrete examples of how to promote students to engage in 

critical thinking during thesis writing. Annex 5 and 6 are sample rubrics which provide 

indications on where to put emphasis when supervising thesis writing (especially for training 

students to build argumentations). They can be shared with students to make the learning goal 

(i.e., critical thinking skills development) explicit for students and hence promote students’ self-

assessment of their own critical thinking abilities. The website 

http://www.insightassessment.com/Products offers a range of critical thinking assessment tools. 

 

    Session Results  

The session was highly appreciated by the participants (see participants’ feedback 1 & 2). In the 

workshop evaluation survey, all survey participants (1-2 delegate(s) per institution) perceived 

this one-day session to be extremely useful. It is clear that it might not be efficient to leave 

                                                      
2 For a detailed description of the cognitive processes related to these 6 critical thinking scales, see Annex 4. 

http://assessment.aas.duke.edu/documents/Delphi_Report.pdf
http://assessment.aas.duke.edu/documents/Delphi_Report.pdf
http://www.insightassessment.com/Products
http://www.youtube.com/watch?v=0N8YsVd6NNw#at=13
http://www.youtube.com/watch?v=pmZTCNDTIMM
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largely to students to develop critical thinking skills by experience and inexplicit practice. 

Systematic instruction and extensive practice is required. Though the importance of developing 

critical thinking skills through thesis writing may be a widespread objective among  institutions  

of  higher  education, supervisors receive little to no training and guidance on how to design 

instructions and create an environment where critical thinking is promoted and cultivated. To 

enable our educational institutions  and  the supervisors  who  work  there  to  be  better  

informed  and equipped  to  develop  this  valued  skill  in  students, a series of workshops on 

thesis supervision within Linqed network are planned. In October, another supervision training 

workshop (2 days) will be held at ITM in Antwerp. Its focus will be on possible ways to 

introduce critical thinking while coaching and mentoring students’ theses.  

 

 

 Beyond the semantics, getting to coherence in course design  

 

The second theme of the workshop was course design. Emphasis was on the importance of the 

coherence of four course core components (curriculum objectives3 , content and teaching and 

assessment methods). A tool and an example (see Annex 8) were provided to detect miss-

alignment. Possible ways to make improvements were discussed in the sessions. By specifying 

the essential information one must indicate in a course/module description, one may avoid the 

incoherence and write a succinct course/module description.   

 

   The tools and methods  

In this workshop, the focus was on course alignment (i.e., at course/module level). Participants 

were asked to analyse the alignment in three anonymised examples from the tropEd4 network. 

These three public health examples were: 2 face-to-face modules (lasting 5 and 10 weeks 

respectively) and 1 online module (2 weeks). The module descriptions were written in a 

uniformed tropEd module template (see Annex 7). With the provided information, participants 

used the method illustrated in Annex 8 to study the modules’ alignment. A Jigsaws group work 

method was used with the intention to maximize the information exchange between 

participants.  

 

     The process 

In addition to a description of the four module core components, the tropEd template also 

requires other background information, such as the module duration, number of credits, course 

evaluation data and adaptions made in response to evaluation, etc. (Annex 7). The background 

information certainly facilitated participants to infer the alignment of a module. However, 

while doing the alignment evaluation exercises participants reported that they were sometimes 

unable to make any judgement because of, for instance, insufficient information in too brief 

descriptions of learning objectives, teaching and/or assessment methods.   

 

                                                      
3 The term curriculum objectives in this document refer to general programme/course/module objectives as well as 

specific learning objectives that are derived from the general objectives.  
4 tropEd is an international network of institutions for higher education in international health. It aims to contribute to 

the sustainable development of human resources, particularly in low and middle-income societies in the field of 

International Health through promoting excellence in education and training, facilitating the exchange of knowledge 

and skills, encouraging interdisciplinary approaches, and fostering mobility and exchange of teachers and students. 

http://www.troped.org/
http://serc.carleton.edu/introgeo/jigsaws/index.html
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By analysing other institutions’ modules, participants not only mastered the method to evaluate 

the alignment, but also realized that each core component section should contain key 

descriptive information. The level of detail does not have to be abundant but must be sufficient 

so that readers (e.g., students, accreditation body) are able to judge module/course quality by 

recognizing the alignment between the core components taking into account particular 

conditions ( e.g. module/course duration and delivery mode). 

 

Hence, on the second half day, participants were asked to improve the example modules by 

indicating what specific information would need to be added. Particular suggestions were put 

forward during the discussions to draft a good course/module description. The results were 

summarized in the document “Beyond the semantics, getting to coherence in course design: a 

guide for producing an aligned course description”. 

 

 Session results 

A conceptual document “Beyond the semantics, getting to coherence in course design: a guide 

for producing an aligned course description” was produced. This document takes into account 

the outputs of the session discussions as well as the inputs from scientific research on 

curriculum and instructional design. The main theoretical underpinnings of the document are 

constructive alignment (Biggs, 1996) and the framework for complex learning 

(Merriënboer,2007). 

 

 The feedback of the CAP survey  
 

In response to the feedback of the 2011 CAP pilot self-assessment survey, the questionnaire 

as well as the survey procedure were amended. The main changes are as follows: 

1. The change of the questionnaire content and delivery mode: 

 Students and educators (teacher, tutor, etc.) get a different version of the 

questionnaire. The online questionnaire automatically displays a corresponding 

version when a survey participant indicates at the beginning of the questionnaire 

whether he/she is a student or not. 

 The questionnaire has been shortened (3 statements per quality criterion of 

competency assessment programmes (CAP) on average). 

2.  The change of the survey procedure: 

 A three-step procedure is suggested for organizing this survey: organizing an 

introduction session -> online survey -> group interview(s) (focus on the key issues 

identified in the online survey). 

 Three documents (2 docs and 2 ppts) are provided to facilitate survey organization.  

 The Word document “a guide for the CAP self-evaluation survey organizer” 

together with the powerpoint “introduction for the CAP survey organizer” 

provide detailed instructions for the person who will organize the CAP self-

evaluation survey.  
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 The ppt “supportive information for the introduction session with participants” 

and Word document “a guide for CAP self-evaluation participants” are provided 

for organizing the introduction session. 

 3. The record of the online questionnaire 

All inputs are automatically recorded. The survey platform provides automatically 

generated descriptive data. Survey organizers have to carry out additional 

qualitative and quantitative statistical analyses. 

Three institutions (IPH, India; UGM, Indonesia and BP Koirala Institute of Health 

Sciences, Nepal) ran a test survey using the revised competence assessment programme 

(CAP) questionnaire. They provided feedback on the clarity and ease of use of the revised 

online questionnaire and the new survey procedure. A summary of their feedback is: 

 The questionnaire content and survey procedure are clear and easy to be 

implemented. 

 A tutorial is needed to train survey organizers to use the online survey platform to 

generate and use the descriptive data. More support is needed for follow-up data 

analyses.  

 

    Looking forward 

Eleven institutions expressed their willingness to conduct a large scale self-evaluation CAP 

survey in the coming years. In the coming years, this online questionnaire will be used as a 

diagnostic tool by member institutions to identify the priorities concerning student 

assessment. Meanwhile, the validity and reliability of the questionnaire will also be 

examined in 2014. 

 

ADMINISTRATIVE DECISIONS5 

 Feedback on budget and linqed activities  
 

About EUR 60,000 are still available to LINQED for 2013 and it must be used this year.  

We should use it wisely. 

It is part of the ITM budget for international or inter-university collaboration (by 

September the budget plan should be known).  The deadline for submitting exchange 

project proposals (between Linqed members) is the end of August 2013 – all proposals must 

be received by then. If proposals are submitted there must be a fair commitment that it will 

be implemented before the end of 2013.  

Some projects that were proposed:  

 IPH – ITM: curriculum development 

 INAS: teaching methods training 

                                                      
5 Based on El-Marie Mostert’s notes 
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 UGM: Workshop on critical thinking, validity, CAP for publication  

 Nepal: Theses supervision & e-learning  

 ISP – IPH: role of the field in health system in education as scenario in public 

health education 

 MU: Critical thinking? 

Keep in mind: LINQED finances the exchange project by providing a small flat fee for the 

workshop & covering expenses for mobility. The partner must also contribute, the local host 

gives accommodation etc.  Proposals need to be sent to the LINQED coordinator by 

September 1st 2013. 

 2014 workshop 

o The location and local organizer 

The Instituto de Medicina Tropical “Alexander von Humboldt”, Universidad Peruana Cayetano 

Heredia, Peru will host the next annual workshop.  

o Duration and date  

It was agreed that it will be held in the last week of May 2014.    

o Topics  

The fourth LINQED annual workshop will further explore critical thinking and 

curriculum/instructional design. Some member institutions will dedicate time and effort to 

conduct the CAP survey. It is expected that the results of the survey will be discussed in the 

workshop and lead to a publication. 

 

 

 Executive committee members  

Gandes has completed her 2-year term. Deva replaced Kavya and declined to be nominated 

with thanks.  Two candidates were nominated and accepted by the general assembly: Gandes 

and Françoise. Manuel and El-Marie are still EC members for another year. 

As a result, the new executive committee consists of 5 members. They are:   

 ESP, Congo - Françoise Malonga Kaj 

 DVTD , South Africa - El-Marie Mostert 

 IMTAvH, Peru - Manuel Eduardo Gutierrez Sierra 

 UGM, Indonesia - Gandes Retno Rahayu  

 LINQED coordinator -Lai Jiang 

 

PROSPECT OF THE NETWORK6  

By 15 June 2013, a decision will be made on the next framework agreement between DGD 

and ITM.   

The tentative timeline for the submission for FA3.3 is as follows: 

 Invite for proposal April 19 

 Reply from partners June 15 

                                                      
6 Based on El-Marie Moster’s notes 
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 Analysis at ITM  June 15-21 

 Submission ITM to DGD June 24-28 

 Feedback to partners and invitation to submit July 1-19 

 Formulation of proposals 

 Reply from partners  September 6 

 Submission of final consolidated proposal from ITM to DGD Sept 27 

 Steering committee ITM-DGDE Oct 14-18 

It is hoped EUR 30m will be available over 3 years – LINQED is a sub-project, and hopes to 

receive approximately EUR 110 000 a year. 

The annual workshop costs about EUR 60,000 a year which means there is about EUR 

50,000 for: 

 Exchange activities 

 Regional/thematic workshops 

 Support for publications 

A question was asked: “Do you agree in principle to fund activities even if there is no 

exchange, only one institution is involved but it will feed back into the network?”  There 

should be strict conditions in such cases (but the delegates are not convinced). The danger 

is that the institution becomes dependent on external funding for embedding.  

The possibility of low budget cost activities was discussed (e.g., webinar on critical 

thinking/course design). Some people felt that the face-to-face interactive learning sessions 

may not be replaced by the virtual environment. It was agreed that webinar will be tried 

out in the future. 
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Member 

Institution 

  

BPKIHS BP Koirala Institute of Health Sciences Nepal 

 Participants  

 

Rupa Rajbhandari 

Prahlad Karki 

 

 

DVTD Department of Veterinary Tropical Diseases, Faculty of 

Veterinary Science, University of Pretoria 

South–Africa 

 Participants 

 El-Marie Mostert 

 Linda Venter 
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Oosthuizen Marinda 

Bester Lynette 

Crafford Jan Ernst 

 

 

IMTAvH Instituto de Medicina Tropical Alexander von Humboldt, 

Universidad Peruana Cayetano Heredia 

Peru 

 Participants 

Manuel Eduardo Gutierrez Sierra 
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Wafa Chemao El Fihri 

 

 

IPH Institute of Public Health IPH, Bangalore India 

 Participants 

Diljith Kannan 

Devadasan Narayanan 

 

 

ITM Institute of Tropical Medicine Antwerp Belgium 

 Participants  

Maria Zolfo 

Eric Thys 

Marjan Pirard 

Govert van Heusden 

Lai Jiang (network coördinator)  

 

 

MUSPH Makerere University, School of Public Health Uganda 

 Participants 

 Juliet Kiguli 

               Simon Peter Kibira 

 

 

UMU Uganda Martyrs University, faculty of health Sciences Uganda 



 

II 

 

 Participants 

               Missa Nanyingi 

              John Francis Mugisha 

                

 

 

SPH School of Public Health, University of Lubumbashi DR Congo 

 Participants 

Wa Mukalay Abdon Sulvestre  

Malonga Kaj Françoise 

 

PUCE Faculdad de Medicina, Instituto de Salud Pública ISP Ecuador 

 Participants 

Rosa Maria de Lourdes Goyes Ayala  

Karen Andrea Pesse Sorensen 

 

 

UGM Gadjah Mada University, Faculty of Medicine, Center for 

Tropical Medicine 

Participants 

Gandes Retno Rahayu 

Ning Rintiswati 

Indonesia 

 

External 

facilitator 

  

 Kristof Van Rossum Belgium 
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ANNEX 2 2013 WORKSHOP PROGRAM 

 

DAY 1  

May 27th (Monday) 

Time & Topics Content & Methods Tools/ responsible people 

8.30-9.00 Registration  Local organizer 

9.00-10.00 

Welcome & an introduction 

to the workshop 

Presentations on: 

- network achievements 

- self-assessment reports on the 

LINQED impact (2008-2013) 

 

Chair: El-Marie 

Speakers: 

Local authority  

Govert  

10.00-10.30 

Get to know each other  

Interactive activity Chair: El-Marie 

10.30-11.00 Break  

11:00-11:45 

Educational exchange 

 

Present the results of the 

carried out exchange project:  

15mins: UGM-ITM-UMU  

 

5mins: ESP-INAS 

 

Present the exchange 

proposals: 

5mins: INAS-ITM-ESP 

5-10mins: IPH-ITM & ? 

(curriculum development of 

MPH) 

Chair: Deva  

Speakers : 

UGM Yogyakarta (Gandes) 

ITM Antwerp (Marjan) 

ESP Lubumbashi (Malonga) 

Note taker: Maria 

INAS Rabat (Wafa) 

IPH Bangalore (Deva) 

11:45-13:00 

Exploring the dimensions of 

thesis supervision 

Interactive session on thesis 

supervision framework (Lee, 

A, 2012) 

Chair: Lai 

This session will be video 

taped 

13:00-14:00 Lunch  

14:00-15:00 Presentations: Chair: Lai 



 

iv 

 

Student assessment:  the 

revision of CAPs 

questionnaire 

 

- a summary of the changes 

made in the new version of the 

CAP self-assessment 

questionnaire 

 

- feedback & results of the 

surveys which used the 

revised version  

 

 

Note taker: Karki 

 

Speakers :  

the delegates of the 

institutions who conducted a 

survey (from Nepal, India and 

Indonesia) 

15:00-15:30 

Get to know the University 

of Pretoria 

An introduction of the 

educational support system at 

UP 

Organizer: El-Marie 

Method: Infographic 

15:30- A guided visit to the 

university  

Introduce One Health 

Initiative 

Local organizers 

Evening: reading Participants receive 3 

examples of course description 

from the tropEd network and 

an example from another 

member’s institution. These 

examples are expected to be 

read before the session on 

course design (Wednesday). 

 

Note takers send Lai the 

Monday notes 
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DAY 2  

May 28th (Tuesday) 

Time & Topics Content & Methods Tools & responsible person 

9:00 – 

Using thesis writing for 

developing critical thinking 

 

The overall objective is to 

enable participants to facilitate 

the development of student’s 

critical thinking which is one of 

the key dimensions of master 

thesis supervision. 

Some of the key objectives are 

listed below. For a detailed 

description, see Annex 1: 

 

1. understand the concept 

“critical thinking”; 

2. can clearly (help others to) 

distinguish statements and 

arguments in a written text 

and comment on their 

quality; 

3. can (help students to) take 

position when they express 

something; 

4. can stimulate students to 

formulate clearly what they 

say and write; 

5. are able to assert something 

in a powerful and concise 

way; 

6. have a clear understanding 

of different ways of asking 

questions and their effect on 

others; 

7. can (help students to) 

question hidden though 

fundamental assumptions of 

themselves and others; 

8. (can stimulate students to) 

Have an open mind towards 

alternative interpretations 

of their own assertions. 

Participants brought two sets 

of documents to this session: 

1. A printed copy of the 

answers to the 

preparatory work (i.e., 

task 1 of the 

preparatory work) 

2. Two copies of an 

introduction/executive 

summary of a master 

thesis to which you have 

some doubts/difficulties 

in providing feedback. 

 

 

Detailed information see 

Annex 1 

 

Session Organizer : Kristof 

Van Rossem 

whoever takes notes during 

the session please send your 

notes to Lai 

Facilitators:  

El-Marie 

Gandes 

Lai 

 

This session will be video 

taped 

 

 

 

Evening Note takers send Lai the 

Tuesday notes 
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DAY 3  

May 29th (Wednesday) 

Time & Topic Content & Methods Tools & responsible people 

9:00-12:30 

 

Beyond the semantics, 

getting to coherence in 

course design  

–part 1 

 

An overall objective is to 

enable participants to build 

coherence between Learning 

objectives, content, methods 

and assessment in a course 

design for effective 

teaching/learning. 

 

 

1. Group work (6pp/group):  

Evaluation the examples from 

TropEd (3 examples per group) 

using the guiding questions 

and provided evaluation tool. 

Task:  

Critically review the given 

examples 

 

 

2. Plenary session:  

 Share the group work 

outcomes and discuss 

the examples one by 

one. 

 

 Synthesis 

 

On DAY 1, participants 

received 3 examples of module 

descriptions from the tropEd 

network . These examples are 

expected to have been read 

before this session. 

 

Chair: Govert & Lai  

 

One note taker per group 

Juliet 

Karen 

Marjan 

Ning 

Mukalay 

Plenary note taker: Simon 

Group discussion guiding 

questions: 

- Is the formulation of 

the learning objectives 

(LOs) clear and 

measurable? 

- Are LOs and content 

coherent? 

- Are used teaching 

methods suitable for 

achieving the 

objectives? 

- Are the assessment 

(content & format) 

coherent with the 

LOs? 

12:30-13:30 Lunch  

13:30- 

Learning to Network 

 

Social activity 

 

Evening Note takers send Lai the 

Wednesday notes 
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DAY 4  

May 30th (Thursday)  

Time & Topics Content & Methods Tools & responsible person 

9:00-12:30 

 

Beyond the semantics, 

getting to coherence in 

course design 

- part 2 

 

Expected outcome: 

By comparing the original 

and revised version, bring up 

the most important aspects 

of the coherence. 

 

 

1. Plenary: 

Recap the most important 

messages of Day 3’s session. 

 

2. Group work on own and 

peers' course/module 

descriptions:  

First discuss in pair (per 

institute)-> share the results in 

language group (6pp) 

Task: 

Reflect and revise the examples 

(i.e., existing module/block’s 

objectives, content, description 

of the teaching methods and 

assessment examples) (3 

examples per group) 

3. Plenary session:  

Each group brings one of the 

revised versions to present and 

stimulate group feedback.  

On DAY 1, participants receive  
member institution’s course 
documents regarding  
     a. The course/learning objectives 
     b. The content of the short 
course/module/unit  
     c. The teaching methods 
(concrete examples of the learning 
activities) 
     d. The corresponding assessment 
(examples) 
The above documents are expected 
to be read before this session. 

Chair: Manuel  

Note takers in the group work: 

Gandes 

Eric 

John 

Linda 

Facilitator:  Lai 

 

 

 

12:30-13:30 Lunch  

13:30-17:00 

Learning to network 

 

 The future of LINQED 

- Present the major 

issues revealed in the 

6-year self-evaluation 

reports and the priority 

survey 

- Provide background 

information (e.g., 

general info on FA3-III 

& FA4) on how 

LINQED can/will 

proceed 

- discuss the strategic 

planning proposal 

(2014-2016) Future of 

Linqed priority projects 

----------------------------------------- 

 

Chair: Govert 

 

Note taker: Deva 

 

 

 

 

----------------------------------------- 
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 EC election (2 new 

members) 

    Next workshop time & 

place 

 New LINQED website 

 Network constitution and 

membership 

 LINQED budget 

Chair: Manuel & Lai 

Note taker: 

El-Marie 

 

17:30 Closing  Certificates of participation  

by Prof Darryl Abbernethy 

Note takers send Lai the 

Thursday notes 
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ANNEX 3: USING THESIS WRITING FOR DEVELOPING CRITICAL 

THINKING - CRITICAL THINKING SESSION PROGRAM 

The objectives for this workshop are applicable as well to the skills of the supervisors as to 

those of their students. The underlying assumption is that you have to master the skills yourself 

in order to be able to transfer them to your students. 

You will : 

• know what ‘critical thinking’ is and have an own ‘critical’ opinion about it 

• have some knowledge about the basic principles of Logic 

• can clearly (help others to) distinguish statements and arguments in a written text and 

comment on their quality 

• understand the (false and right) mechanisms used in argumentation strategies 

• can (help students to) take position when they express something 

• can stimulate students to formulate clearly what they say and write 

• are able to assert something in a powerful and concise way 

• are able to listen carefully to themselves and to others 

• have a clear understanding of different ways of asking questions and their effect on 

others 

• can (help students to) question hidden though fundamental assumptions of themselves 

and others 

• have an attitude of 'passionate distance' towards what they themselves bring out and 

what the others bring out 

• (can stimulate students to) Have an open mind towards alternative interpretations of 

their own assertions 

• have a critical attitude that enables them to maintain a sense of humour 

 

Method and program  

 

The method used is based on experiential learning. This means that theory is added or built up 

from the experiences and exercises of the participants. You are invited to engage in several 

exercises, to exchange experiences with others and to confront this with existing theories. This 

approach will enlarge the possibility that the experience of the workshop will have its impact and 

influence on your daily work. Moreover, it allows not only to focus on understanding  or 

knowledge but also on attitudes (raise awareness) and skills.  

 

Here is a program proposal for the day. This program can be modified or specified after 

comments by the conference planners : 

 

Morning session :   

Introduction : explanation of aims and program 

What is critical thinking? : watching a video 
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Activity 1: what is this? 

Purpose: Identifies the basic information or elements in a situation or information. 

A full day session started by a simple question: “what is this?” Participants was asked to look at 

a paper objective and discuss in group what it is. The purpose of the exercise was to stimulate 

everyone to  

 Being clear about the concepts used when defining the object  

 Making the right distinctions between what it is and what it isn’t 

 Listen to others and yourself  

 

Activity 2: What is an assertion? An basis exercise in listening 

Purpose:  to introduce basics of logic concepts, such as issue, conclusion, reason, statement and 

argument.  

Steps: 

1. Explanation of the basics of logic : syllogistic structure of daily reasoning/questionable 

reasoning and fallacies 

2. Discovering and commenting on the structure of argumentation in oral stories given by 

participants. 

Activity 3: Assertion and argumentation  

Purpose: To discovering and commenting on the structure of argumentation in a sentence 

/cartoon series/text  

Activity 4: through a ball and ask questions 

Purpose: to discover the effect of questions and to be creative in asking questions 

Afternoon sessions: 

Activity 5: The discipline of questions and answers  

Purpose: to exercise in listening and Socratic questioning 

The art of asking questions : how to ask the right question about the right topic to the right 

person at the right time with the right words?  

Activity 6: Does every one see the same mistakes? 

Purpose: to discussion about the homework: comment on other participants’ comments on the 

selected paper. 

Concluding discussion  

 

Preparatory work: 

All participants submitted their comments on one of the two given articles (one is a scientific 

paper in the field of Medicine; another is an argumentative paper in the field of psychology). 
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ANNEX 4   EXAMPLES OF HOW TO PROMOTE STUDENTS TO 

ENGAGE IN CRITICAL THINKING DURING THESIS WRITING7 

 

Encourage students to 

1. Reviewing and evaluating someone else’s argument in an essay, a research paper, an academic text, etc… 

 Is the argument presented through a series of ideas that lead to a conclusion ? 
 
The critical thinking process here is to review the elements and process of the argument, the quality of the 
conclusion and the process of reaching it. It evaluates the relevance and quality of the work. 

 

2. Development of an argument 

 Is my argument is constructed through presentation of evidence and a line of reasoning that leads to 
a valid conclusion? 

 
The critical thinking process here is to be aware that the presentation of the argument is important (the 
structure of the writing, clear expression, signposting, appropriate language). 

 

3. Engaging in the constructive response to the arguments of others (peers/supervisors) as a part of a 
discussion, a debate, online communication (email), etc…  
• Is there a habit of listening, processing and evaluating ideas and experiences around me? 

 Am I always willing to question and challenge ideas (even from supervisor)?  
 
The response may be oral or written. The critical thinking process here is to be aware that the context of 
the argument and the response is important. 

 

4. Critical thinking about self (a process often called critical reflection or reflective learning) 

 May focus on the review of a particular activity or incident with the aim of improvement 

 The difficulty in this case is that the critical thinker is also the subject and object of the thinking  

                                                      
7 This document is adapted from Moon (2007) ‘Critical thinking: a Workshop handout’ 
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ANNEX 5    SAMPLE RUBRIC FOR PRESENTING AN ARGUMENT8 

 

                                                      
8 Centre for teaching and learning. http://www.georgiancollege.ca/staff/ctl/assessment 
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ANNEX 6 HOLISTIC CRITICAL THINKING SCORING RUBRIC  

  

Retrieved July 29, 2013 from http://www.insightassessment.com/pdf_files/rubric.pdf 

 

http://www.insightassessment.com/pdf_files/rubric.pdf
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ANNEX 7 SUBMISSION FORM FOR ADVANCED MODULES  

 
Network for Education  

In International Health 

 

Submission form for advanced modules  

1.   Title:  

2.   Keywords: Please give 3 to 5 keywords for advanced modules. 

Keywords should be chosen from the keywords list in annex 

5. 

3.   Institution: with address, tropEd representative and web-site URL  

4.   Course coordinator:
  

Name  

5.   Mode of delivery: face to face, distance-based, blended-learning 

6.   Duration and dates: Number of weeks,  

 

next course dates:, dd/mm/yy - 
dd/mm/ yy 

7.   Course location:  

8.   Credit points and SIT: ECTS credit points based on student investment time (SIT): 
30 hrs SIT are equivalent to 1 ECTS credit point, maximum 
45 hrs SIT per week. Please provide breakdown of contact 
and self study hours. 

9.   Language: English, French, Spanish, Portuguese, other 

10.   Learning objectives: The learning outcomes are to be expressed in terms of the 

learning objectives for the student, not as the teaching 

objectives of the teachers. It will help to start each objective 

with the sentence: “At the end of the module the student 

should be able to …” 

 

Formulating learning outcomes from the perspective of what 

students should have achieved will assist in assessing 

precisely what will be tested at the end of the module and the 

level of academic achievement expected. For example, 

“understanding the implications of the epidemiology of 

HIV/AIDS”, does not say what will be tested or the level 

tested. The objective: “students will be able to use 

epidemiological data to discuss the most important routes of 

transmission and draw implications for HIV/AIDS prevention 

programmes”, indicates both the level of understanding and 

what you will be testing 
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Active verbs for stating learning outcomes are listed in the 

annex.4 

11. Content: 

 

A detailed description is expected.  You could use, for 

example, the list of titles for the sessions or cluster of 

sessions included in the module and/or you could attach the 

actual course schedule 

12. Learning Methods:  A description of the actual methods used in the module is 

expected. Provide also an indication of the emphasis on 

methods. For example, “50 minute lectures to introduce 

subject areas and three times 4-hour laboratory practice”.  

13. Assessment procedures:  The reviewers need to be able to review the level of expected 
performance as well as appropriateness of the examination 
method in relation to the learning outcomes formulated 
above. For example,” 4-hour open book examination using 
essay questions and case studies” or “3000 word essay”. 
Examples of exams or guidelines for the writing of an essay 
enclosed in an annex will be helpful. Also indicate what 
options students have when they fail.  

14. Prerequisites:   Describe here the expected level of academic / professional 
experience required including possible experience in 
developing countries  

For language, indicate the level of proficiency expected with 

an indication of the proof that needs to be provided, e.g. 

English TOEFL test 550 or 213 computer-based or 79/80 

internet-based or IELTS band 6.0. 

This is also the place to indicate subject areas that should be 
completed before the module can be started. For example, “a 
successfully completed two-week introduction to qualitative 
research methods” 

In case of online course, please indicate the computer and 
internet, software requirements.  

15. Attendance:  incl. max. number of students; max. number of tropEd 
students (if limited) 

16. Selection, if applicable:  

17. Fees:              please also state fees in Euro 

18. Scholarships:   

19. tropEd accreditation 
  

when, where (which GA meeting?) 

20. Remarks:   

For re-accreditation,  
the following three items need to be added to the information above: 

21. Major changes since 
initial accreditation: 

Any changes in course coordinator, objectives, content, 
learning methods, assessment procedures need to be 
described with a short explanation about the reason for this 
change. 

22. Student evaluations Provide a summary of the student evaluations (positive and 
negative aspects) and any other major feedback received 

23. Lessons learned  
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ANNEX 8 METHOD TO DETERMINE COURSE ALIGNMENT 

 
In planning courses, instructors may not take the abstract concept of alignment into consideration. Therefore, it is likely that courses 

could be misaligned. Sometimes making abstract concepts more concrete through the use of a graphic representation helps to 

illustrate the point. A simple method is developed to explore course alignment graphically. Every major course objective should 

have at least one teaching and learning activity and at least one assessment method that correspond to that objective. 

Instructors can determine the cognitive process level required for the students with their objectives, teaching and learning activities, 

and assessment exercises. Then the instructors plot the relationship among these cognitive levels for each objective, its related 

teaching and learning activities, and assessment exercises using the following method of listing them and then comparing them. 

 

Part 1. Listing the Objectives, Teaching and Learning Methods, and Assessment Exercises 

Table I provides a graphic tool to determine if a course is aligned. Instructors should use a separate table for each major course objective or learning 

outcome. 

https://stuiterproxy.kuleuven.be/article/10.1007/s10755-009-9095-2/,DanaInfo=link.springer.com+fulltext.html#Tab1
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Table I 
Course Alignment Table 

    The Cognitive Process Dimension (Anderson et. al. 2001) 

What level is 

each of the 

following? 

Aspect is 

not 

included 

in the 

course 

1. 

Remember 

(recognize, 

recall) 

2. Understand 

(interpret, 

exemplify, 

classify, 

summarize, 

infer, compare, 

explain) 

3. Apply 

(execute, 

implement) 

4. Analyze 

(differentiate, 

organize, 

attribute) 

5. 

Evaluate 

(check, 

critique) 

6. Create 

(generate, 

plan, 

produce) 

Objective               

 

Teaching 

/learning 

methods               

 

Assessment 

task 

requirements               

Use a separate table for each major course objective. (Table I is modified from Blumberg, 2009.) 

https://stuiterproxy.kuleuven.be/article/10.1007/s10755-009-9095-2/,DanaInfo=link.springer.com+fulltext.html#Tab1
https://stuiterproxy.kuleuven.be/article/10.1007/s10755-009-9095-2/,DanaInfo=link.springer.com+fulltext.html#CR4
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The instructor completes Table I by following these steps: 

 

1. 
Briefly list one course objective in the correct cell or cells according to the verbs listed in the cognitive process dimension along the objectives row. 

These objectives should be stated as student learning outcomes. Therefore, the student action will determine the correct placement. 
  

2. 
Briefly list the teaching and learning activities in that row in the correct cell or cells according to the verbs listed in the cognitive process dimension. 

The decision about correct placement in the cells is made by determining what level of cognitive process the students need to use during the teaching 

and learning activities. 
  

3. 
Briefly list the cognitive process required for the related assessment exercise(s), such as tests or graded assignments, along the assessment row in the 

correct cell or cells according to the verbs listed in the cognitive process dimension. Instructors should again determine the cognitive process level 

required of the students in order to complete the assessment task. The cognitive process level required of students in many multiple choice items is 

recall or understand. 
  

4. 
If an objective does not have a corresponding teaching and learning activity or an assessment exercise, indicate that this aspect is not included in the 

course by checking the second column on the table on the appropriate row for the missing teaching and learning activity or assessment exercise. 

When a course does not have at least one teaching and learning activity and also at least one exercise for each objective, the course is misaligned. 
  

 

Part 2. Determining if a Course/Curriculum is Aligned 

For each set of objectives, teaching and learning activity (activities) and assessment exercise(s), draw a line or lines connecting the cells marked in 

these three columns. 

 A straight, vertical line connecting all rows means this is aligned course. 

 One or more diagonal lines, without a corresponding vertical line connecting the objective, illustrates that the course is misaligned. 

https://stuiterproxy.kuleuven.be/article/10.1007/s10755-009-9095-2/,DanaInfo=link.springer.com+fulltext.html#Tab1
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It can be appropriate to have teaching and learning activities at a lower level than the level of the objective to prepare the students to do the higher 

cognitive level work. However, these activities also need then to include work that is at the same cognitive level as the objective. The same is true 

for assessment exercises. Instructors will want to include some assessment exercises that are at lower cognitive levels, but the majority of the 

assessment tasks should be at the same cognitive level as the objective. 

Once an instructor has plotted the alignment of the objectives, teaching and learning activities, and assessment exercises, it is easy to recognize 

misalignment, which should lead to instructors rethinking aspects of their courses or course revision. To align a course, instructors can alter the 

objectives, the teaching and learning activities, or the assessment exercises so as to be consistent. For example, an instructor might increase the 

cognitive processes required in the assessment exercises in order to be more consistent with higher cognitive process level objectives. 
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Table II An worked-out example: Course Alignment for a Physical Therapy Course Described  
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ANNEX 9 A FRAMEWORK FOR CONCEPTS OF RESEARCH SUPERVISION9 

                                                      
9 Lee, A. (2012). Successful Research Supervision.  London and New York. Routledge. 
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ANNEX 10 WORKSHOP BUDGET 

  
Number of 

participants  
Quantity 

Price / 

Unit 

Price in 

ZAR 

Price / 

Unit 

Price in 

€ 

Amount in ZAR Amount in € 
Responsible 

Institution 

Travel               

Flights 25 1   931.77   23294.17 ITM 

Subsistence/Accommodation           6,880.16   

Hotel (include breakfast) 25 5 370.48 29.64 46,310.00 3,704.80 UP 

Per diem (international) 24 4 336.38 26.91 32,292.00 2,583.36 Up 

Transfer Airport – H - Airport 1 24 308.33 24.67 7400 592 UP 

Operating costs            4027.52   

Catering during the workshop 33 4 15.84 9.60 1584 1267.2 UP 

Social activity+Dinner 33 1 705.76 56.46 23,290.00 1,863.20 UP 

Conference Expenses 1 4 2803.50 224.28 11214.00 897.12 UP 

Sum           10,907.68 UP 

Contingency 
    

10000.00 800.00 UP 

Overhead (~=15%)         20000 1600 UP 

Total  
    

 R        
166,346.00  

          
47,509.53   

Amount to be paid to UP 
     

13,307.68 € 

  


