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Executive summary of the training session  

The sixth workshop of the LINQED network Quality in education (27-30 May 

2014) was organised in Lima, Peru. The main focuses of this workshop were 

on two quality assurance issues: instructional design and thesis supervision. 

The instructional design sessions introduced an evidence-based 

instructional design model called Four Components Instructional Design 

(4C/ID model: Jeroen J. G. Van Merrienboer, 2010). The 4C/ID model is 

particularly suitable for training complex cognitive skills. To achieve this, 

this model provides a ten-step procedure in designing competence-based 

training programmes. The workshop sessions on instructional design were 

designed and implemented following the 4C/ID. A learning by doing 

approach was used to enable participants to grasp the key concepts and 

critically reflect on the differences between 4C/ID and conventional 

curriculum/course development methods. Over the course of this day and a 

half, participants were asked to work in smaller groups with the support, 

just-in-time information and scaffolding provided by group facilitators. Each 

group developed a blueprint on one of the two generic training topics: design 

training to organise good meetings or design a training to become a good 

supervisor. By the end of the sessions, participants acknowledged and highly 

appreciated the potential value of this “new” methodology that can be 

brought to public health and medical education. ‘How can this method be 

introduced to daily practice?’ was also discussed on the last day of the 

workshop.  

 

Thesis supervision: in the previous workshop (Pretoria, 2013), a thesis 

supervision framework (Lee, 2012) was introduced to draw people’s 

awareness to different dimensions of the thesis supervision process. In this 

workshop, the main focus was on the implementation of this theoretical 

framework on daily supervision practice, more specifically first encounter(s). 

An expectation sheet was introduced as a tool to trigger dialogues between 

supervisors and students. 
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LINQED: Networking in education 

BACKGROUND 

The LINQED educational network is a project that has been funded since 2008 within the 3rd 

Framework Agreement (FA3) between ITM Antwerp and the Belgian Directorate General for 

Development (DGD). The network consists of educational institutions and government-related 

partners which provide postgraduate training in human and animal tropical medicine, public 

health and international health. It is devoted to strengthening postgraduate training capacity in 

clinical, public and international health. To achieve this, LINQED offers training in annual 

workshops to lecturers and educational coordinators on a range of quality assurance topics. 

Various methods are deliberately used to achieve the following two specific objectives:  

 to promote experience and expertise sharing between partners on particular educational 

issues, 

 to introduce and demonstrate what and how interactive training methods can be used for 

various instructive purposes.  

 

By strengthening postgraduate training capacity in clinical, public and international health, the 

network is expected to ultimately contribute to the improvement of human and animal health and 

to support the rational basis and country ownership of health care systems and policies in 

developing countries.  

 

STRUCTURE OF THE REPORT 

The network name “LINQED” refers to two facets of the network: learning together on quality in 

education in international health, working on quality in education (network to learn) and linking 

people (learn to network). 

Hence, the workshop is in two parts, respectively:  

- Network to learn (p.1-4): a description of the rationale underpinning workshop sessions on 

instructional design and thesis supervision. A blueprint of the training can be found in the 

document “A Blueprint of The Training on Curriculum Design & Thesis Supervision”. This 

document contains programme details (methodology & content). 

- Important discussion results of the administrative issues related to learning to network 

(p.5-7). 

http://diplomatie.belgium.be/en/policy/development_cooperation/
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2014 WORKSHOP PROGRAMME RATIONALE2 & 

ORGANISATION 

 4 Components Instructional Design (4C/ID)3 
 

Rationale: 

The Four Components Instructional Design (4C/ID model: Jeroen J. G. Van Merrienboer, 2010) is 

a model to plan effective educational interventions for developing competencies. Competencies are 

an integration of knowledge, skills and attitudes. At postgraduate training level, developing 

trainees’ competencies is one of the main goals of many programmes/courses (e.g. evidence-based 

clinical reasoning and decision making, effective communication, management skills and adopting 

a patient-centred approach in providing health care (CanMEDS framework, Frank 2005).  

There are several reasons why the 4C/ID approach was hypothesised to be relevant and useful for 

LINQED network members. The two main reasons are illustrated here. First, the model goes 

against the traditional fragmented instructional approach which describes learning domains in 

terms of a large number of specific objectives each of which focuses on a rather small isolated 

learning task. Such a fragmented approach is likely to lead to trainees’ inability to develop 

competencies (integration of knowledge, skills and attitudes) based on what has been learned, 

deploy them in new situations, and hence result in a poor transfer of learning. The 4C ID model 

can guide content experts to design a series of authentic4 ‘whole’ tasks that are representative of 

the tasks a professional might encounter in the real world. A training based on 4C ID starts with 

learning tasks based on the simplest version of the real-life tasks (i.e. called ‘whole’ tasks 

sequencing approach). These tasks immediately enable trainees to clarify/anticipate what they 

will be required to do during the training. Guidelines are also provided to content experts on how 

to apply a ‘whole’ tasks sequencing approach. This training approach will stimulate trainees to 

practise complex cognitive skills in a coordinated and integrated fashion.  

Secondly, the model provides practical guidelines to design training aimed at the transfer of 

learning, i.e. the ability to apply the complex cognitive skill in a wide variety of new real-life 

situations (van Merrienboer 1997, 2007; van Merrienboer and Kirschner 2007). This is certainly 

needed in public health and medical education. The 4C/ID approach is supposed to promote 

transfer of learning through task variability. The model emphasises that the learning tasks 

presented to learners should be highly different from each other, taking into consideration the 

many possible real world contexts that may be encountered by experts in the subject matter 

domain. This high variability of whole-task practice should facilitate the integrated acquisition of 

knowledge, skill and attitude, and hence develop competencies.  

Although an increasing number of studies report a positive impact of the use of the 4C/ID model 

in different health profession educational settings , the total number found in van Merriënboer’s 

framework for instructional design and used in the field of public health education is still very 

limited. It seems that this type of system thinking (in instructional design) is rather “unknown” in 

                                                      
2 For the full workshop programme (4 days), please see Annex 2. 
3 van Merriënboer, J.J.G., & Kirshner, P. (2007). Ten Steps to Complex Learning. Erlbaum. 
4 An authentic task is the task that exists in real life. 4C ID model strongly advocates content experts to design learning 

tasks that are on the basis of real-life tasks. The difficulty and complexity of authentic learning tasks are controlled within 

the trainees’ zone of proximal development (Vygotsky, 1978, p.86): “the distance between the actual development level as 

determined by independent problem solving and the level of potential development as determined through problem solving 

under adult guidance or in collaboration with more capable peers”. 
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the public health or international health sector. The workshop aims to update participants’ levels 

with state-of-the-art knowledge of instructional design and best practices.  

Objectives & training method: 

The sessions on 4C/ID lasted one and a half days. The training approach of the sessions was to 

provide participants with a step-by-step instruction on how to implement educational programmes 

based on the 4C/ID via hands-on activities. In the workshop, participants were guided to design 

training blueprints on two topics.  

The expected outcome of the 1.5 day programme: 

Each group jointly designs a visual representation of a competence-based training blueprint on 

one of the following topics: 

Topic 1: design a short training for district health officers to organise good meetings, 

Topic 2: design a short training for district health officers to become good supervisors. 

Key instructional design principles and the meanings of the four components of the 

model (i.e. learning tasks, supportive information, just-in-time information and part-task 

practice) are explained during the group work while participants jointly design the short 

training plans on the given topics.  

Reflection: 

The learning by doing approach helped participants to gain some experience on how this model 

can be applied in real educational settings. However, to introduce a ‘new’ perspective or innovative 

change in education takes time. The workshop experience gave participants a positive feeling 

about the 4C/ID methods. All participants acknowledged and highly appreciated the potential 

value of this “new” methodology that can be brought to public health and medical education. ‘How 

can this method be introduced to daily practice?’ was also discussed on the last day of the 

workshop. How to sustain their willingness to know more about the principles support them to 

bring this method into one’s own work remain a big challenge to the network. Participants are not 

expected to be able to implement the methods independently after a 1.5 day session. To do this, 

more training is needed. In the 2015 workshop, a follow-up training will be organised. 

 

 Thesis supervision-first encounters 

Rationale: 

Master thesis writing is embedded in most Master programmes for several reasons. The purpose 

of a master thesis can be categorised in terms of the emphasis either on products (e.g. to assess 

the research potential of students or to contribute to the departmental research output) or on 

learning process (e.g. to provide training in a range of essential personal skills and competencies 

as well as enabling the student to develop a deeper knowledge and understanding of a particular 

research topic). Several guides have been produced for students on how to turn thesis writing into 

a fruitful learning process and to produce a quality thesis. But far less attention is given to 

support supervisors or coaches. It is taken for granted that a content knowledgeable person 

automatically knows how to supervise a thesis. Obviously, this is not the case. For most 

supervisors, especially new supervisors, helping students to carry out a quality project is not easy. 
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The network acknowledges the importance of thesis supervision training and used it as one of the 

quality assurance themes. Since 2012, thesis supervision practice has been discussed in the 

workshop. A thesis supervision framework as well as practical tips were provided to facilitate the 

task of the Master programme coordinators and supervisors. 

The 2014 Lima thesis supervision session is part of a continuous training course on this topic. In 

the 2012 Quito workshop, thesis supervision became one of the workshop themes. In the Lima 

workshop, participants were asked to share thesis supervision process documents (rule and 

procedure) as well as a copy of good, middle and poor theses. The purpose of this exchange was to 

draw awareness to the diversity of thesis processes (management, supervision and evaluation) in 

different institutions and to promote reflection on thesis supervision (interactions between 

supervisors and students) & evaluation processes based on the student assessment framework. To 

go one step further and to reflect on the rationales and principles behind the current thesis 

supervision practice, a thesis supervision framework (Lee, 2012) was introduced in the 2013 

Pretoria workshop. The focus of a full day session was on one of the key dimensions of the thesis 

supervision process: critical thinking. The key question was: “What is critical thinking and (how) 

can it be introduced in the thesis supervision process?” The thesis supervision session in the 2014 

workshop was built on the previous workshop sessions. Considering the fact that some of the 

participants did not attend the previous workshops, the first activity aimed at introducing the 

thesis supervision framework (Lee, 2012) to the newcomers and at refreshing the memory of those 

who attended the previous workshop by sharing as many anecdotes as possible related to the five 

dimensions conceptualised in the framework. For anyone who organises the thesis supervision 

training for the first time, it is better to consult the 2012 and 2013 workshop reports to know what 

important training elements have been covered.  

Objectives & training methods:  

The session on thesis supervision took one day. The concepts of the thesis supervision framework 

introduced in 2013 were reviewed (Lee, 2012). In the 2014 workshop, the main focus was on the 

implementation of this theoretical framework on daily supervision practice, namely first 

encounter(s). The role play exercise helped the session participants to gain some experience on 

how an expectation sheet can be used as a tool to trigger discussions and dialogues between 

supervisors and students. The exercise also intended to raise participants’ awareness of the 

diversity of thesis supervision preference and the importance of communicating expectations 

between supervisors and students.  

The expected outcomes of the one day programme: 

 Produce a list of the issues that will be discussed for the first few meetings5. 

 Be willing and know how to use the expectation sheet appropriately to create a dialogue 

with students. 

Reflection:  

The role play and group discussion helped participants to gain some insight into how different 

supervisors and students’ expectations can be. Being aware of the expectation gaps and adopting 

strategies to prevent undesirable consequences is the first step toward effective supervision. The 

workshop experience made participants acknowledge and appreciate the value of thesis 

                                                      
5 The results of group discussions are in the document “A Blueprint of The Training on Curriculum Design & Thesis 

Supervision” Annex 11. 
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supervision training. Regarding the next workshop, question such as ‘How can we stimulate 

critical thinking via academic writing?’ was put forward. In the 2015 workshop, follow-up training 

on ‘developing critical thinking via writing’ will be one of the main training focuses. 

 

NETWORK ADMINISTRATIVE ISSUES6 

 Feedback on the Linqed exchange activities on thesis supervision  
 

On the first day of the Lima workshop, a fishbowl session was set up to get feedback from the 

general assembly on the effect of the exchange projects.  

Rule of the fishbowl session: there are 5 chairs, one of which is always empty to give somebody the 

opportunity to join the discussion. If somebody joins the group, one person must leave to ensure 

that one chair remains open.  

The session starts with Govert as the moderator, Rupa, Gandes and Deva start the discussion as 

participants. 

1st Question: “Try to conceptualise what the most important effects of exchange workshops are on 

thesis supervision?”  

Comments from different participants: 

 There are many important things – the different contexts, one learns different things, and 

you ask yourself whether your practice is effective as a result of reflection during and after 

the workshop. What can I do to improve? Is our staff empowered? 

 People realise that they are not “able” to do it and that they need more training.  

 Exchange programme workshops stimulate thinking about common problems experienced 

in different institutions. 

 The way it was presented is not threatening to participants. 

 The fact that it was presented by external people and not internal colleagues makes it 

more valuable. 

 One should ask the question – did any results indicate there are changes on an 

institutional level, what was the impact? 

 In the reflection it was indicated that participants realised that they needed this training. 

 After the workshop follow-up, 2 other workshops were held in different departments/ 

faculties and others were invited to share their experiences. 

 In the end one goes back to his/her own situation and context and that is where the 

challenges are. 

 Sometimes people that attend are all from the same faculty and therefore agree on 

everything. Maybe it would be better if the participants are more diverse?  

2nd Question: “The thesis supervision workshop blueprints were available on the website after the 

2nd workshop. Can this be a template for a 3 – 4 day workshop? Is this a realistic aim for the 

network? 

                                                      
6 Based on El-Marie Mostert’s and Rupa’s notes 
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Comments from different participants: 

 The first reaction is yes. Guidelines are necessary to make clear what it is about. Maybe 

reflection should be included now. 

 Organise similar workshops and compare and review results. Maybe use different 

methods and then discuss the differences. 

3rd Question: “Is it feasible to organise more follow-up workshops?” 

 Only if you attended both workshops can you compare. You need to observe the 

differences.  

 To the question whether one can co-organise a workshop after being there – it is important 

to note that one can, but not everybody will be able to co-present after attending only once. 

 It is one thing to be a participant and learning but then not being ready to present it - 

maybe if one works with the main organiser and starts slowly with one part. 

 The need for such a workshop is very high but it is practically impossible to organise it 

everywhere. Training of trainers, a standardised methodology, could be done. 

 Maybe training sessions on a regional basis are an option and the methodology should be 

made more explicit. It sounds good but its effect should be discussed. 

 Mobility (new supervisors) should be taken into consideration. 

 If one looks at the history of the exchange programmes – was it feasible and should other 

modes of exchange be forgotten (e.g. students, lecturers). Are there any other initiatives 

and what is our long term objective? 

 Possible research projects (joint) and to publish. 

 Maybe too much focus on impact, what about cultural differences or similarities in 

different cultures? Should we wait until we have impact before we do research -> Maybe 

there is enough material already? 

 Keep all this in mind for future initiatives. 

Call for exchange 2014 - deadline: 31 August 2014 

 

Call for exchange 2015 - first deadline: 28 February 2015 

 

For full meeting minutes (information on 2 educational exchanges and new update of the 

exchange application form) please go to the LINQED website:  

http://www.linqed.net/media/25079/2014-Lima-workshop-Day-1-educational-exchange.pdf 

 

 Executive committee members 

El-Marie and Manuel have completed their 2-year term. Four candidates were nominated: Karen, 

Manuel, El-Marie and John. Based on the votes, John and Manuel were accepted by the general 

assembly. Françoise and Gandes remain EC members for another year. 

As a result, the new executive committee consists of 5 members. They are:  

 ESP, Congo - Françoise Malonga Kaj 

 IMTAvH, Peru - Manuel Eduardo Gutierrez Sierra 

 UGM, Indonesia - Gandes Retno Rahayu  

 UMU, Uganda- John Francis Mugisha  

 LINQED coordinator -Lai Jiang 

 2015 LINQED workshop 

The workshop will be organised in Bangalore, India in May 2015. The main themes of the 

workshop will be on thesis supervision (e.g. Socratic questioning & exchange of good practice) and 

curriculum design (e.g. every institution takes/creates opportunities to carry out follow-up 

activities with links to the curriculum design sessions organised in the previous annual workshops 

http://www.linqed.net/media/25079/2014-Lima-workshop-Day-1-educational-exchange.pdf
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and give feedback to the 2015 workshop; the 2015 workshop can also practise the design of 

learning activities on the topics submitted by LINQED members).  

 Between workshop activities 

The following activities were proposed: 

 Attending educational conferences 

Feedback of the general assembly: LINQED can partially finance the participation to educational 

conferences subject to a guaranteed active participation to the conferences (oral or poster 

presentation or workshop) and a report is submitted to LINQED to share useful information to the 

network. 

 Establishing an online discussion/forum on particular topics 

Diljith is willing to provide technical support to create such a forum. The general assembly did not 

propose specific topics that can be implemented to start the online discussion/forum.
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ANNEX 1  LIST OF PARTICIPANTS  
 

Member 

Institution 

  

BPKIHS BP Koirala Institute of Health Sciences Nepal 

 Participants  

Rupa Rajbhandari 

Prahlad Karki 

 

 

DVTD Department of Veterinary Tropical Diseases, Faculty of 

Veterinary Science, University of Pretoria 

South Africa 

 Participants 

 El-Marie Mostert 

 Crafford Jan Ernst 

 

 

IMTAvH Instituto de Medicina Tropical Alexander von Humboldt, 

Universidad Peruana Cayetano Heredia 

Peru 

 Participants 

Manuel Eduardo Gutierrez Sierra 

César Augusto Ugarte gil  

Elsa Gonzalez Lagos 

 

 

INAS Institut National d'Administration Sanitaire  Morocco 

 Participants 

Mina Abaacrouche  

Wafa Chemao El Fihri 

 

 

IPH Institute of Public Health IPH, Bangalore India 

 Participants 

Diljith Kannan 

Devadasan Narayanan 

 

 

ITM Institute of Tropical Medicine Antwerp Belgium 

 Participants  

Beatrijs Louise Camilla Vuylsteke 

Mieke Stevens 

Govert van Heusden 

Lai Jiang (network co-ordinator)  

 

 

MUSPH Makerere University, School of Public Health Uganda 

 Participants 

Justine Nnakate Bukenya 

Simon Peter Kibira 

 

 

UMU Uganda Martyrs University, faculty of health Sciences Uganda 

 Participants 

Simon Peter Katongole 

John Francis Mugisha  

 

 

PUCE Faculdad de Medicina, Instituto de Salud Pública ISP Ecuador 
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 Participants 

Rosa Maria de Lourdes Goyes Ayala  

Karen Andrea Pesse Sorensen 

 

UGM Gadjah Mada University, Faculty of Medicine, Center for 

Tropical Medicine 

Participants 

Gandes Retno Rahayu 

Yayi Prabandari 

Indonesia 
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ANNEX 2 2014 LIMA WORKSHOP PROGRAMME 

DAY 1 May 27th (Tuesday) Av. Honorio Delgado 430 San Martin de Porres. 

Time  Topic Responsible person 

8.30-9.00 Welcome + Introduction of the network  Eduardo Gotuzzo + Govert 

 Review the current focuses of the 

network and the relation to this 

workshop’s agenda.  

9.00-9.40 Activity: Get to know each other  Françoise (40’, has Françoise 

prepared this session?) All of 

us should get to know the 

newcomers properly! 

9.40-10.00 Break  

10.00-13:30 Visit to the university  Manuel 

13:30-14:30 Lunch  

14:30-15:00 Student assessment: CAP survey 

Question & discussion 

Manuel  

Note taker: Yayi 

15:30-16:00 Break  

16:00-17:00 -Report on the Antwerp & Nepal 

workshops on thesis supervision 

(exchange project) 

-Fish bowl session 

 

Lai+ Rupa 

 

Note taker: Deva  

 

 

 Evening work: reading for Day 2 Related to the chosen topic  
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DAY 2 May 28th (Wednesday) Av. Armendiz 497 Miraflores 

Time, topic & 

expected outcomes 

Programme sequence Materials & responsible 

person 

8:30-10:00 

Curriculum design 

for developing 

competences 

Expected outcomes: 

-Produce a visual 

representation of 

the decomposition of 

the defined 

performance task 

(i.e. a task tree).  

-Identify the factors 

that affect the 

difficulty of the 

whole task 

(complexity factor). 

Individual work: put own answers of the 

reflective questions in individual envelopes  

- Do you consider that your teaching is geared 

towards important competences?  

- If training competence is the aim of your 

teaching, how effectively does your teaching 

contribute to this goal? 

 

Plenary: 

Guiding questions: what aspects do you think of 

when designing your course? 

Participants made their choice from the list and 

discuss the results. 

Group work task (4/5pp per group on 2 topics): 

Define and analyse the desired performance 

task(s): 

Step 1. watch video on cognitive task analysis & 

check the example (green card) 

Step 2a. Define the target performance task and 

& analyse its sub-tasks. 

Step 2b. analyse the skill, knowledge and 

attitude needed for the desired performance 

task(s) and its sub-tasks 

Step 3: define the factors that affect the difficulty 

of the whole task (complexity factor) 

 

Plenary (9:40-tea break):  

Put the task analysis results on the wall and 

share with the groups who are working on the 

same topic 

Tool: paper & envelopes  

 

 

 

 

 

 

 

 

PowerPoint & voting box 

 

Parallel moderators in 

groups: Gandes, Manuel, El-

marie, Govert and Lai 

 

Tool: 

Flip chart paper, coloured 

paper and pens 

 

Supportive (green card) and 

just-in-time (JIT) information 

(pink card): 

 

- a video on how to conduct 

cognitive task analysis 

- examples of cognitive task 

analysis  

- an example of the 

complexity factor list for 

literature search 

10:00-10:30 Tea break  
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10:30-12:30 

Expected outcomes: 

- analyse 

parameters of the 

target 

performance (sub-

)tasks. 

- design a series of 

learning tasks 

(task class). 

Designing learning tasks /activities 

 

Step 1: define the parameters of performance 

tasks and sub-tasks. 

 

Step 2: design various types of learning 

tasks/activities by manipulating the complexity 

factors and amount of support & JIT 

information. 

 

Step 3: sequence the learning tasks/activities to 

produce at least two sets of learning activities 

(i.e. task class). 

 

Tools:  

- colour paper, visual 

representations of different 

teaching methods/learning 

task components, pen, flip 

chart and tape. 

 

Supportive and just-in-time 

information: 

- example: defined 

parameters of a learning 

task/activity. 

- examples: various types of 

learning tasks/activities. 

- example on task 

sequencing. 

- examples: a series of 

teaching/learning activities- 

Introduce the concept of “task 

class”. 

- example of whole-task and 

part-task learning 

tasks/activities 

12:30-13:30 Lunch  

13:30-14:30 

Expected outcomes: 

- formulate 

performance 

objectives 

Produce a visual 

representation of 

the training 

blueprint. 

Defining performance objectives  

Continue identifying part-task learning tasks, 

clarifying supportive information and just-in-

time information for the defined task classes. 

 

 

 

Supportive information: 

-ppt hand-out: examples of 

performance objectives 

(clarification of the concept 

and its components). 

 

- reminder cards: a key 

message for performance 

objectives; difference between 

supportive and just-in-time 

information 

14:30-15:00 Tea break  

15:00-17:00 

Expected outputs: 

A design of the 

Designing the assessment system  

Guiding questions: 

What do you expect the trainee to do to 

Supportive information: 

- P.10 of the doc. 

“course alignment” 

- Project the guiding 

questions 
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assessment system. demonstrate that he/she has the competence to 

perform the target task (e.g. supervises a local 

health centre or organises and runs effective 

meetings)? 

 A. what tasks, procedures and techniques do 

you expect the trainee to perform, and to what 

standard of performance? 

 B. What total changes in behaviour are expected 

and how will they be observed and measured? 

 

Note taker: one per group 

 

DAY 3 May 29 (Thursday)( Av. Armendiz 497 Miraflores) 

Time, topic / 

expected outcomes  

Programme sequence Tools & responsible 

people 

8:30-10:30 

Curriculum 

development 

Semi plenary session (2 parallel sessions): 

Per session (2 mini blueprints per topic): 

- Present the blueprints  

- Feedback, discussion & summart 

Reflection questions: 

1. Is the skill tree analysis complete (i.e. are all important 

subtasks included, all relevant knowledge, are skills and 

attitude considered?) 

2. Are all factors affecting the difficulty of the whole task 

(complexity factor) considered? 

3. Are the formulations of the performance task and sub-

tasks precise (avoid different interpretations)? 

4. Is the whole-task learning approach used for design 

learning tasks/activities? 

5. Is the task sequencing appropriate (i.e. from simple-

>complex, taking into account all parameters of 

performance tasks and complexity factors)? 

6. Are learning tasks, performance objectives and 

assessment tasks aligned?  

Chair: Gandes & 

Manuel 

Voting box 

 

 

Note takers: one per 

parallel sessions 

10:30-11:00 Tea break  
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11:00-12:30 

Curriculum 

development 

Individual & plenary session (30 mins) 

 Look at the answers you wrote in the envelope  

- Did you consider that your programme is aimed at 

developing students’ competencies?  

- How does your teaching contribute to the development 

of students’ competencies?  

 

Group & plenary session (1h) 

Discussion and reflection on lesson learnt: 

Methods: brainstorming with somebody from the same 

institution. Writing the discussion results on post-its (key 

messages). Afterwards share with the group. 

 Reflect on the various dimensions of curriculum 

development, what are the main differences with 

how we usually develop/design training 

programmes and 4C ID?  

 How applicable (acceptable and feasible) would 

this be in your teaching/training programme? 

Chair: El-Marie 

 

Note taker: Karen 

 

Tool: post-its  

 

 

12:30-14:00 Lunch  

14:00-16:00 

Thesis supervision 

 

Purposes:  

1. clarify the 

concepts of thesis 

supervision 

framework. 

2. being aware of the 

diversity of thesis 

supervision 

preference and 

importance of 

communicating 

expectations. 

 

Thesis supervision 

Plenary session: Interactive activities: participants move 

themselves to the dimensions in response to the following 

questions & give examples. 

 

Q 1. When you were a student (Ba, Ma or PhD), which 

description (see posters) corresponded best to your 

supervisor’s main approach?  

(Please illustrate with one or two concrete examples or 

anecdotes). 

Q 2. Which approach (see posters) did you miss most in 

your supervisor’s style? Why? 

(Please, if possible, could you give an example of the 

consequences) 

Q 3. Think of the 5 approaches, which is the least 

important for you? Why?  

Chair: Lai 

 

Tool: microphone, 

posters. 

 

Background info: 

Framework sheet.  

 

 

 

 

 

16:00-Social activity  Manuel  
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DAY 4 May 30th (Friday) ( Av. Armendiz 497 Miraflores) 

Time, topic / 

expected outcomes  

Programme sequence Tools & responsible 

people 

8:30-10:00 

Thesis supervision 

 

Expected output: 

Participants can 

clearly articulate 

the main purposes 

of the meeting.  

 

Plan the first few meetings with your thesis students  

What do you remember from yesterday’s session? (5-

7mins) 

Role play (5-10 mins): scenario: “A student comes to you 

with her protocol. She makes a presentation on what her 

master research will be.” 

Task for audience: “After listening to this student’s 

presentation, what is your reaction?” 

Session moderator: “are all the reactions appropriate 

during the first encounter with this student?” 

Moderator highlights the importance of paying sufficient 

attention to the first encounter. 

Discussion in group: “self-group in 4-5 and make agenda (a 

list of issues) that are recommended to be discussed 

between supervisors and students for the first encounter” 

Write on the flip chart. 

Plenary session: 

Go through each group’s flip chart, discuss and compare 

the differences between the groups’ discussion results.  

Chair: Lai 

Parallel moderators 

in groups: ECs 

Moderator: Govert 

 

Role play: Gandes 

 

 

 

 

Project the thesis 

protocol 

 

 

10:00-10:30 Tea break  

10:30-12:30 

 

Purposes:  

-being aware of the 

importance of 

discussing 

expectations from 

the beginning.  

- getting feedback 

on the usefulness 

of the tool. 

(expectation sheet). 

Expectation sheet (the purpose of this tool is to clarify the 

expectations of supervisors and students).  

Role play: participants play a student /supervisor role to 

fill in the expectation questionnaire. Do it twice with 

different partners. 

Plenary:  

Compare results “is there an expectation difference?” 

Discussion: the usefulness of the form. 

Govert shares the experience of the usage in ITM, discuss 

the implementation related issues. 

Chair: Lai 

 

 

Tool: the expectation 

sheet 

 

 

 

12:30-14:00 Lunch  
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14:00-15:30 

Using Socratic 

questioning to 

provide feedback.  

Presentation: Socratic questioning—concept 

 

 

Chair: Govert 

 

 

15.30-17.30 

Learn to network 

 

 Overall evaluation on the curriculum design and 

thesis supervision sessions. 

 Provide background information (e.g. general info on 

FA3.3) and reflect on the expected network outputs 

(priorities in 2014-2016). 

 Embedding : representative per institution and their 

tasks (follow-up after workshop). 

 In between workshops: 

o Online forum. 

o Diversify the exchange project & 

simplification of the exchange proposal form. 

 EC election 

 Next workshop time & place and themes 

Chair: El-Marie 

Note taker: Rupa 

 

 

Chair: Govert 

 

 

Chair: Manuel 
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ANNEX 3 WORKSHOP BUDGET 
Estimated budget for organising the workshop in Lima, Peru 

  
Number of 

participants  
Quantity 

Price / 

Unit Price 

in € 

Amount in € 
Responsible 

Institution 

Travel           

Flights 24 1 1398.52 33564.41 ITM 

Subsistence/Accommodation       12,886.71   

Hotel (include breakfast) for 

committee  
34 44.35 1,508.00 

UPCH, 

Lima 

Hotel (include breakfast) for 

participants  
102 44.35 4,524.00 

UPCH, 

Lima 

Per diem (international)(EC)   10 73.00 730.00 
UPCH, 

Lima 

Per diem (international) 24 5 43.00 5,160.00 
UPCH, 

Lima 

Transfer Airport – H - Airport 24 2 16.18 776.47 
UPCH, 

Lima 

Transport Hotel - UPCH - Hotel (2 

sprinters)  
1 188.24 188.24 

UPCH, 

Lima 

Operating costs        4,710.29   

Catering during the workshop 40 8 4.12 1,317.65 
UPCH, 

Lima 

Social activity (Panoramic City 

tour and magic water circuit) 29 1 
29.41 852.94 

UPCH, 

Lima 

Dinner at restaurant Peruvian 

Food (Buffet) 29 1 
27.94 810.29 

UPCH, 

Lima 

Conference Expenses 
   529.41 

UPCH, 

Lima 

Miscellaneous 
   1,200.00 

UPCH, 

Lima 

Sum       1491.74   

Lunch Casa Honorio Delgado 29 3 5.21 452.91 
UPCH, 

Lima 

Lunch UPCH 29 1 8.24 238.82 
UPCH, 

Lima 

Location expenses Casa Honorio 

Delgado  
6 108.82 652.94 

UPCH, 

Lima 

Location expenses Gorgas 

Auditorium IMTAvH  
1 147.06 147.06 

UPCH, 

Lima 

            

Local cost total  
   

19,088.74 €      
 

Overhead 
   

2,290.65 € 

 Amount to be paid to UPCH, Lima 

   

21,379.38 € 

 Workshop total budget  

  

54,943.79 € 

  

 

 


